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The study investigated the relationship between headteachers’ administrative duties and 
teacher job performance in public Junior High Schools at Agona Swedru in the Agona 
West Municipality of the Central Region of Ghana. This study adopted the quantitative 
correlational research design. Teachers in all public Junior High Schools at Agona 
Swedru in the Central Region of Ghana, formed the target population, while the 
accessible population covered all teachers in public Junior High Schools at Agona Swedru 
who had spent at least a year in their respective schools. Simple random sampling 
technique was used to obtain 70 teachers whose responses to items in closed-ended 
questionnaire were used for the analysis for this study. One significant finding was that 
the headteachers performed all the administrative duties outlined in the study even 
though they predominantly performed the duty of school-community relationship. 
Generally, the performance of the teachers was very good with discipline and punctuality 
recording the highest mean. Again, a strong positive and significant relationship between 
administrative duties of headteachers and teacher job performance was established. 
Among the recommendations is that the Education Directorate in the Agona West 
Municipality should organise in-service training for headteachers of public Junior High 
Schools at Agona Swedru to enable them to improve on their administrative duties to 
influence teacher job performance.  
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1. Introduction  
 
Education, which is a human right of every individual of school-going age, is widely 
acknowledged as the cornerstone of the progress of nations (Appiah & Esia-Donkoh, 
2018; Onyesum & Ashibogwu, 2013). Given this, the government of Ghana has 
committed itself to some international protocols to provide basic education for all 
Ghanaian children. Some of these protocols are Millennium Development Goals (MDGs) 
and Sustainable Development Goals (SDGs). The implementation of these protocols, no 
doubt, has resulted in increased access and participation, especially at the primary and 
junior high school levels of Ghana’s education system.  
 These schools are administered in most cases by experienced teachers who serve 
as leaders. In Ghana, such leaders are called headteachers and are mandated to see to the 
effective administration of their various schools (Baffour-Awuah, 2011; Gregory, 2010). 
This implies that the role of the headteacher in the practical education delivery at the 
primary and junior high school levels is crucial and significant. Thus, headteachers are 
essential in the effective administration of schools by performing specific duties (Kimutai 
& Kosgei, 2012). It could be inferred from this assertion that headteachers are responsible 
for all administrative activities of schools, and more significantly, to ensure that teachers 
are effective in performing their tasks and offer quality basic education to the learners. 
 The preceding suggests that the success or failure of basic schools in Ghana is 
greatly dependent on headteachers who are responsible for all activities carried out in 
the school. In this wise, they are expected to perform their administrative duties with the 
needed skills to achieve set targets. The indication is that to attain educational and school 
objectives, certain specific duties must be performed by headteachers of basic schools in 
Ghana. These include planning, financial administration, record keeping and 
management, ensuring effective school-community relationship, staff and pupil 
personnel services, improving and maintaining physical facilities and educational 
resources, as well as teachers’ instructional improvement and appraisal (Ghana 
Education Service, 2010a, 2010b; Ojo & Olaniyan, 2008). 
 In basic schools in Ghana, headteachers set goals with the help and assistance of 
teachers, School Management Committee, Parent Teacher Association, the Ghana 
Education Service within the District, Municipality or Metropolis of the school, and other 
stakeholders and standards to be achieved. They also ensure that policies, processes, and 
procedures are followed to the latter. In so doing, headteachers, through the performance 
of their duties, help supervise, monitor, inspect, assess, and evaluate the progress of 
teachers and learners to help strategise for the future. Again, headteachers encourage 
teacher professional development through the organisation of school-based in-service 
training programmes. They also motivate and support teachers by providing the 
necessary resources and enabling an environment to enhance instructional delivery and 
learning, safety for teachers and learners, and guidance and counselling services for both 
teachers and learners. It must be noted that even though headteachers are held 
responsible for performing their duties, it does not imply they perform all these duties 
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alone. They can perform these duties through assignments and delegation of work to 
other teachers in the school. 
 Based on these duties performed by headteachers, it has been argued (Okon, 2004; 
Esia-Donkoh, 2019) that ensuring and maintaining quality and standards in education 
delivery largely depends on how headteachers effectively undertake their administrative 
responsibilities. Essential administrative qualities expected of headteachers in 
performing their responsibilities, among others, include professional training, 
leadership, interpersonal relationship, organisational ability, communication skills, good 
physical and mental health, and personality (Sidhu, 2011).  
 It is believed that teacher job performance is another essential and critical factor in 
achieving school and educational goals. This idea is why Gultom (2012) emphasised that 
teacher job performance is important because teachers are responsible for students' 
success and student outcomes. Kane (2010) also opined that teacher and their 
performance play a crucial role in ensuring the quality of knowledge imparted to 
students. Logically, it is deduced that the high performance of teachers results in the good 
academic achievement of learners and qualitative improvement of the standard of life. 
On the other hand, poor teacher performance is likely to result in low academic 
performance. This implies that the extent to which teachers perform their duties is and 
should be a matter of concern to education stakeholders. Hence, as part of their 
administrative duties, headteachers of public Junior High Schools, including those at 
Agona Swedru, Ghana, are to see that teachers perform their duties as required.  
 The twenty-first century has seen an increased acknowledgement of the 
significance of effective leadership, management and administration for the successful 
operation of educational institutions (Bush, 2011). Therefore, maintaining quality and 
standards in education largely depends on how heads of schools effectively carry out 
their leadership and administrative responsibilities (Ibukun, Oyewole & Abe, 2011). This 
presupposes that the importance of headteachers in ensuring quality and effective basic 
schools in Ghana cannot be overemphasised. As administrators and leaders, 
headteachers have a significant influence on the success of basic schools by influencing 
all aspects of the school's functions with their behaviours and personal characteristics. As 
such, they are expected to perform a wide range of duties to ensure that effective teaching 
and learning occur in their schools to achieve the set objectives and goals (Ghana 
Education Service, 2010a; Ghana Education Service, 2010b).  
 
2. Statement of the Problem 
 
In Ghana, the academic performance of pupils, especially those in Junior High Schools, 
has become a matter of concern to all education stakeholders in recent decades. For 
instance, the Ministry of Education (MOE) (2013) observed that there had been an 
increased poor teacher and student performances in recent times. This observation by 
MOE, no doubt, is an issue of concern to stakeholders of education in the nation as a 
whole. Deductively, stakeholders of basic education at Agona Swedru are equally 
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concerned with the poor results obtained by learners in the Basic Education Certificate 
Examination (BECE). The question likely to be asked is, “are the poor task performance 
of teachers observed by the MOE, Ghana Education Service (GES), and other 
stakeholders, especially those at Agona Swedru, influenced by the administrative duties 
of headteachers in public basic schools?”  
 Various studies have been undertaken by different scholars and researchers on the 
relationship between headteachers’ administrative practices and teacher job 
performance. For instance, Brown and Owusu (2014) and Nnamdi and Nwite (2014) 
found a positive relationship between the headteachers' administrative practices and 
teacher job performance. The same may not be said of the relationship between 
headteachers’ administrative practices and teacher job performance in public Junior High 
Schools at Agona Swedru since such a study has not been conducted in the town. Blasé 
and Blasé (2000) have also argued that there is no consensus on the influence of 
headteachers’ administrative duties on teacher job performance. Thus, this study was 
relevant in public Junior High Schools at Agona Swedru, Ghana, to contribute to the 
arguments and discussions on the relationship between headteachers’ administrative 
duties and teacher job performance. 
 
3. Significance of the Study 
 
The findings of this study may augment the existing store of knowledge on the subject 
and serve as the basis for further research to explore headteachers’ administrative duties 
for prudent administration and management of public basic schools at Agona Swedru 
for the overall improvement in teacher job performance. The findings of this study may 
also help headteachers in public basic schools at Agona Swedru, Ghana, to be aware of 
their administrative duties and how they relate to the job performance of their teachers. 
This would guide headteachers to either strengthen their administrative duties or modify 
them when it becomes necessary. Educational planners and policymakers at the Agona 
West Municipal Directorate of GES would make use of the findings of this study to 
develop strategies to improve administrative duties of headteachers and job performance 
of teachers in public basic schools in general, and the Junior High School in particular to 
ensure quality and effective basic education delivery.  
 
4. Research Questions 
 
This study was guided by the following research questions: 
1) What administrative duty is predominantly performed by headteachers of public 
junior high schools Agona Swedru? 
2) What is the level of teacher job performance in public Junior High Schools at 
Agona Swedru? 
3) What relationship exists between headteachers’ administrative duties and teacher 
job performance in public Junior High Schools at Agona Swedru? 
Albert Dzidzor Amenu, Kweku Esia-Donkoh, Afia Asantewa Osei 
HEADTEACHERS’ ADMINISTRATIVE DUTIES AND TEACHER JOB PERFORMANCE 
 IN PUBLIC JUNIOR HIGH SCHOOLS AT AGONA SWEDRU, GHANA
 
European Journal of Education Studies - Volume 8 │ Issue 12 │ 2021                                                                                       451 
5. Literature Review 
 
Headteachers of basic schools in Ghana ensure adequate supervision of instruction. This 
administrative duty embraces all the planned, implemented, supervised, and evaluated 
activities in the school. According to Esia-Donkoh (2019), such activities aim to develop 
the students' cognitive, psychomotor, and affective domains. Supervision of instruction 
aims at the full development of the teachers into the most professionally efficient persons 
they are capable of becoming. Thus, supervision enhances understanding between 
teachers and supervisors on effective instructional processes through a collaborative 
effort. Akube, as cited in Nzewi (2014), opined that supervisory activities consist of 
seeking the factors related to teachers and learners’ growth and improving teachers’ skills 
by employing effective supervisory techniques. Aspects of teaching and learning 
evaluated include lesson planning, knowledge of the subject, lesson delivery and 
classroom management, work output, attitude to work, punctuality and attendance, 
personality and social traits, human relations and communication. Evaluation of teaching 
and learning helps to measure students' ability and to diagnose their weaknesses. It also 
helps to measure the school's activities to determine if the developmental and educational 
needs of the school are being met.  
 Nzeli (2013) explained that the staff personnel duty directs the headteacher to 
carry out a staff needs assessment such as inducting and orienting new teachers, 
organising staff training and development, appraising and recommending staff for 
promotions as well as providing a conducive climate at the school for all members. By 
this function, the headteacher is expected to attract, select, motivate, supervise, develop 
and maintain teaching and non-teaching staff. The headteacher needs to identify and 
indicate the staff needs of the school, as well as the specific type of staff needed to meet 
the needs.  
 In Ghana, teaching and non-teaching staff are posted to public basic schools by 
Ghana Education Service. Hence, such school heads have no choice but to accept the staff 
posted to the schools. The headteacher has to see that new staff members are 
appropriately oriented into the school system and its general way of doing things. The 
headteacher is to involve the staff in developing and operating the regular and proper 
personnel policies, including schedules of staff assignments, creation of good working 
conditions, the establishment of clear communication channels, and provision of staff 
development through regular in-service training and seminars, and encourage staff to 
join and attend subject association workshops. 
 Educational institutions are social organisations that succeed in practical 
interrelationships between them and their relevant publics, hence, the essence of effective 
school-community relationships. Ogunu (2001) maintained that the school-community 
relationship is a series of planned activities and media through which the school seeks to 
know about the community and involve them in planning and evaluating school policies 
and progress. Oboegbulem (2004) argued that the school is established to address the 
needs and aspirations of society. Hence, no school can operate in a vacuum without the 
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society or community it serves. Proper interaction between the school and the community 
enables the community to determine ways of providing the human and material 
resources required to implement the school programme.  
 Nwankwo (2010) stressed that the community could aid the school in procuring 
some of the facilities needed to make the school child-friendly, and a thorough 
understanding of the needs and problems of the community will help the school adjust 
meaningfully to the demands and expectations of the society. Again, public awareness of 
the school's philosophy, problems, and needs will set a good climate for them to support 
the school. For an effective school-community relationship, the headteacher needs to 
know the community in which the school is situated, take an active part in the 
community's development, and encourage the staff to do the same. He or she ought to 
encourage and facilitate community participation in the school's activities and explain 
the activities of the school to the community. 
 Headteachers’ administrative duty of pupil personnel service seeks to encourage 
and enhance regular classroom instructions. This duty of the headteacher is essential 
because it involves the selection, orientation, placement, as well as guidance and 
counselling of students, which constitute an essential aspect of educational 
administration (Esia-Donkoh, 2019; Ojo & Olaniyan, 2008). In Ghana, headteachers of 
public basic schools ensure that pupils are adequately motivated and allowed to learn. 
As such, this function requires the headteacher to organise teachers to see to the welfare 
of students. Headteachers are also to promote guidance services by ensuring that material 
assistance is given to the guidance co-ordinators to work in co-operation with teachers to 
achieve a smooth running of guidance programmes in schools. Headteachers are to 
ensure the school institutes procedures for the orientation of pupils, especially the new 
ones on the school rules and regulations, discipline, moral and civic issues, good 
interpersonal relations, selection of subjects, and career guidance.  
 Headteachers are to see to it that schools are secure and safe for pupils. As such, 
they are to ensure a friendly, physically safe, emotionally secure and physically enabling 
school environment. Headteachers are to collaborate with local health workers to 
organise health fairs to enable learners and the whole community to learn and practice 
good health, especially on COVID-19, Hepatitis, and HIV/AIDS issues. The headteacher 
needs to ensure that student inventories such as records on continuous assessment and 
conduct of students are kept, policies and procedures for dealing with pupils’ misconduct 
established, and pupils' disciplinary cases handled with the co-operation of the School 
Management Committee and Parent Association. The headteacher must develop, co-
ordinate, and encourage extra-curricular activities such as games and sports to enhance 
learners' mental and physical health needs. 
 Another essential administrative duty of headteachers is to see the improvement 
and maintenance of the school's physical facilities and educational resources. Onwurah 
(2004) alluded that physical facilities' management involves planning to meet the need of 
educational institutions. Hence, there is no question over the supervision of 
infrastructural facilities, which are considered an essential duty every school head must 
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perform. Physical facilities of the school, which are mainly provided by the government, 
communities, corporate bodies, philanthropists and non-governmental organisations, 
include school buildings (school plant), school grounds, laboratories, equipment, 
libraries, workshops, school buses, and instructional equipment needed for effective 
teaching and learning. Esia-Donkoh (2019) reiterated that headteachers of public basic 
schools in Ghana are expected to make their school environment child-friendly to ensure 
that the learners are physically safe, emotionally secure and psychologically enabling.  
 To avoid unnecessary intrusion, heads of public basic schools are to see to the 
school site's fencing, walling, or hedging to make it secure and safe. Leaking school roofs 
and broken-down tables and chairs must be repaired. The heads are also to maintain a 
conducive school environment by planting trees as windbreaks and providing shade, 
promoting floral rock beautification of the school compound to raise their aesthetic value 
and prevent erosion. Recreational facilities and space for sports, games, physical 
education and the use of gender disability-friendly playing equipment must be provided. 
There is also the need for toilets and urinals to be provided for pupils and teachers. It 
must be emphasised that without good buildings and a clean environment, the students' 
comfort will be affected, which can hinder their ability to learn. It is, therefore, the 
responsibility of headteachers to manage these facilities by taking good care of them and 
ensuring that they are fully utilised. 
 Baduson-Lincoln (2018) studied the perception of headteachers and teachers in 
public basic schools in Sebrepor Education Circuit in the Greater Accra Region of Ghana. 
The results revealed that different headteachers practised different administrative 
functions in public basic schools in the Circuit. The findings showed that the 
headteachers predominantly performed the administrative duty of pupil personnel 
service as compared to instructional, supervisory duties, staff personnel service, school-
community relationship, and management of physical facilities and educational 
materials. Collectively, the headteachers were found to perform their administrative 
duties at a high level. Similarly, Kirui and Osman (2012) established from their study that 
headteachers undertake different administrative duties to achieve the school's goals, and 
generally, the goals of education. 
  Many researchers opine that teachers perform a critical role in educating learners, 
which makes the job performance of teachers essential to the attainment of educational 
goals and, consequently, the effectiveness and success of the school. For instance, 
Ikegbusi & Iheanacho, 2016) argued that teachers' performance is imaginable, the most 
significant factor that impacts education processes. This stresses the assertion that 
teachers are considered the pivot of any educational system (Olorunfemi, as cited in 
Appiah & Esia-Donkoh, 2018). Motowidlo, Martin and Crook (2013, p. 42) explained job 
performance as “an individual output in terms of quality and quantity expected from every 
employee in a particular job’. This shows that individual performance is determined by 
motivation and the will and ability to do the job most of the time. Adejumobi and Ojikutu 
(2013) also stressed that teacher job performance could be measured through observing 
teacher activities in actual classroom teaching performance, including lesson preparation, 
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teacher commitment, extra-curricular, supervision, effective leadership, motivation and 
morale.  
 Researchers on teacher job performance have undertaken some studies, and these 
have established different levels of job performance. Adeyemi’s (2011) study in Nigerian 
revealed a moderate level of teacher job performance in senior secondary schools. Usop 
et al. (2013) concluded that the teachers of the Division of Cotabato City displayed a high 
level of performance, discharged their responsibilities and exhibited appropriate 
behaviours that resulted in the realisation of the objectives of the schools. Other studies 
(Amin et al., 2013; Ghanney et al., 2017) have established that teachers’ level of job 
performance as expressed by themselves was high. Similarly, some studies (Achana, 
2019; Appiah & Esia-Donkoh, 2018; Ibrahim & Dahie, 2016) have revealed excellent and 
good teacher job performance in schools. However, Selamat et al. (2013) found out that 
the levels of job performance among secondary school teachers in the Klang District in 
Malaysia were low and that none of the teachers showed a high level of job performance. 
 Findings from various studies (Brown & Owusu, 2014; Ehtesham, Muhammad & 
Muhammad, 2011; Hinners, 2009; Nnamdi & Nwite, 2014; Onuma, 2015) have established 
a positive relationship between the headteacher's administrative practices and teacher 
performance. Although there is a shred of evidence that headteachers management 
practices are linked with teacher job performance, other studies (Adebola, 2006; Castller, 
2010) have revealed that the relationship between these two variables has not been 
consistent over time. Nevertheless, Brown and Owusu (2014) argued that administrative 
or management practices of headteachers could improve the quality of decisions, increase 
the decision’s acceptance rate and provide avenues for learning new skills, inspire staff, 
instil commitment and teamwork, build trust among staff, and increase overall school 
effectiveness. Ezieke (2015) shared this view by asserting that management practices of 
headteachers stand out as one of the most critical variables for teacher job performance 
that assists in the realisation of school and educational goals.  
 The quality and strength of staff available have been considered one of the critical 
factors that contribute immensely to the success of the education sector (UNESCO, 2006). 
Given the increased enrolment in Ghanaian basic schools as a result of the 
implementation of policies such as Free Compulsory Basic Education (FCUBE), EFA, 
MDGs and interventions like Capitation Grant and School Feeding Programme, the 
demand for classroom teachers and high expectations from teachers concerning their task 




This study was quantitative, underpinned by the positivists’ research philosophy, and 
employed the correlation research design to investigate the relationship between 
headteachers’ administrative duties and teacher job performance in public Junior High 
Schools at Agona Swedru, Ghana. Teachers in public Junior High Schools were the 
respondents for this study. The simple random technique was used to obtain seventy (70) 
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teachers who had served in their respective schools for at least a year. A structured 
questionnaire made up of three sections (demographic, leadership style, and job 
performance sections) used to collect quantitative data from the respondents was reliable 
after analysing pre-test data. Alpha Co-efficient of 0.83 was obtained for leadership style 
and 0.81 for teacher job performance.  
 
7. Results and Findings 
 
In analysing the data obtained, frequency, percentages, mean, standard deviation and the 
Pearson correlation coefficient were used. 
 
7.1 Analysis of Demographic Characteristics 
The results of the analysis of the demographic data are shown in Table 1.  
 
Table 1: Demographic Characteristics of Respondents 
Variables Frequency Percentage (%) 
Sex 
 Male 39 55.7 
 Female 31 44.3 
 Total  70 100.0 
Age 
 Less than 30 20 28.6 
 30 to 39 27 38.6 
 40 to 49 18 25.7 
 50 and above 5 7.1 
 Total  70 100.0 
Academic Qualification 
 Diploma 20 28.6 
 Bachelor’s Degree 35 50.0 
 Master’s Degree 15 21.4 
 Total  70 100.0 
Experience 
 1-4 years 25 35.7 
 5-8 years 22 31.4 
 9-12 years 20 28.6 
 13 years and above 3 4.3 
 Total  70 100.0 
Source: Survey data (2020). 
 
The analysis of the demographic data showed that 70 respondents, made up of 39 (55.7%) 
males and 31 (44.3%) females, were involved in the study. Twenty (28.6%) of the 
respondents had ages below 30 years, while 27 (38.6%) were between 30 and 39 years. 
Eighteen (25.7%) respondents had their ages between 40 and 49 years, and the remaining 
5 (7.1%) were 50 years or more. The distribution of the respondents on academic 
qualification showed that half of the respondents had bachelor's degrees (n=35, 50.0%) as 
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compared to those who had diplomas (n=20, 28.6%) and master's degrees (n=15, 21.4%). 
With work experience, the data revealed that 25(35.7%) of the respondents had been 
teaching in their school between one and four years, 22(31.4%) had been teaching 
between five and eight years, 20(28.6%) had been teaching between nine and twelve 
years, while three (4.3%) had been teaching for 13 or more years.  
 
7.2 Administrative Duty Mostly Performed by Headteachers 
The first research question sought to determine the administrative duty dominantly 
performed by headteachers of public Junior High Schools at Agona Swedru. The results 
of the analysis are presented in Table 2.  
 
Table 2: Headteachers’ Administrative Duties 
Administrative duties N Mean Std. Deviation 
Supervision of instruction 70 3.1 1.06 
Staff personnel service 70 3.2 1.02 
School-community relationship 70 3.3 1.24 
Improving and maintaining physical facilities and educational resources 70 3.1 1.15 
Pupil personnel service 70 3.2 1.14 
Overall administrative duties 70 3.2 1.12 
Source: Survey data (2020). 
 
Data in Table 2 revealed that different headteachers perform different administrative 
duties in public junior high schools at Agona Swedru. However, the results showed that 
headteachers predominantly performed the duty of school-community relationship 
(M=3.3, SD=1.24) as compared to staff personnel service (M=3.2, SD=1.02), pupil 
personnel service (M=3.2, SD=1.14), supervision of instruction (M=3.1, SD=1.06), and 
improving and maintaining physical facilities and educational resources (M=3.1, 
SD=1.15). Collectively, all the headteachers’ administrative duties yielded a mean of 3.2 
(SD=1.12). Even though the administrative duty of the school-community relationship 
was dominant among the headteachers, the data imply that the headteachers practised 
all the administrative duties in their schools. 
 
7.3 Teacher Job Performance 
Research Question 2 sought to determine the level of teacher job performance as outlined 
in the study. The extent to which teachers performed their job was determined based on 
the criteria in Table 3.  
 
Table 3: Guideline for Interpreting Job Performance 
Scale  Range (Mean Score) Level of Job Performance 
1 0.01 – 1.00 Poor 
2 1.01 – 2.00 Fair 
3 2.01 – 3.00 Good 
4 3.01 – 4.00 Very good 
5 4.01 – 5.00 Excellent 
 Source: Adapted from Underwood (2004). 
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As shown in Table 3, the level of job performance ranged from poor to excellent based on 
the 5-point Likert scale used. Mean scores ranging from 0.01 to 1.00 is classified as poor; 
1.01 to 2.00 is described as fair; 2.01 to 3.00 is classified as good; 3.01 to 4.00 is labelled as 
very good; and 4.01 to 5.00 is considered as excellent. The results on teachers' job 
performance are presented in Table 4. 
 
Table 4: Mean and Standard Deviation for Job Performance 
Variables Mean Std. Deviation 
Instructional Skills 3.7 0.93 
Classroom Management Skills 3.7 1.01 
Discipline and Punctuality 3.8 0.97 
Interpersonal Skills 3.7 0.98 
Overall Job Performance 3.7 0.97 
Source: Survey Data, 2020. 
 
A comparison of the results in Table 4 with the guideline provided in Table 3, the 
teachers’ level of performance on instructional skills (M=3.7, SD=0.93), classroom 
management skills (M=3.7, SD=1.01), discipline and punctuality (M=3.8, SD=0.97), 
interpersonal skills (M=3.7, SD=0.98) as well as the overall job performance (M=3.7, 
SD=0.97) were rated as very good. The results showed that teachers rated highest on 
discipline and punctuality.  
 
7.4 Relationship between Headteachers’ Administrative Duties and Teacher Job 
Performance 
The purpose of the third research question was to examine the relationship between the 
administrative duties of headteachers and teacher job performance. To achieve the 
purpose of the research question, statements that measured administrative duties of 
headteachers and teacher job performance were presented to respondents to answer. 
These statements were measured on a five-point Likert scale; 1=strongly disagree (SD), 
2=disagree (D), 3=neutral (N), 4=agree (A), and 5= strongly agree (SA).  
 The statistical tool used in analysing it was Pearson Product Moment Correlation. 
The research question was answered with a 0.05 alpha level, and the analysis summary 
is presented in Table 5.  
 
Table 5: Relationship between Headteachers’  
Administrative Duties and Teacher Job Performance 
 Administrative Duties Job Performance 
Administrative Duties Pearson Correlation 1 0.830* 
Sig. (2-tailed)  0.026 
N 70 70 
Job Performance Pearson Correlation 0.830* 1 
Sig. (2-tailed) 0.026  
N 70 70 
*Correlation is significant at the 0.05 level (2-tailed). 
Source: Survey Data, 2020. 
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Kothari (2004) suggested that coefficients of less than 1.0 but equal to 0.5 imply a strong 
relationship, coefficients greater than 0.3 but less than 0.5 indicate a moderate 
relationship, while coefficients less than 0.3 show a weak relationship. Based on Kothari’s 
(2004) suggestion, the results in Table 5 show a strong positive relationship (r = 0.830; N 
= 70; p ˂ 0.05) between headteachers’ administrative duties and teacher job performance. 
The coefficient of determination (0.8302) indicated approximately 68.9% shared variance 
between headteachers’ administrative duties and teacher job performance in public 
Junior High Schools at Agona Swedru, Ghana. Thus, an improvement in the 
administrative duties of headteachers will lead to an improvement in teacher job 
performance and vice versa. 
 
8. Discussion  
 
The results of the first research question established that headteachers of public Junior 
High Schools perform various administrative duties at Agona Swedru. This finding 
substantiates earlier studies (Baduson-Lincoln, 2018; Kirui & Osman, 2012) that 
headteachers perform diverse administrative duties to attain school and educational 
goals.  
 The second research question investigated the extent to which teachers in public 
junior highs schools at Agona Swedru performed their job. It was revealed from the 
results that the teachers' level of job performance was perfect for all the scales 
(instructional skills, classroom management skills, discipline and punctuality, 
interpersonal skills) of job performance outlined in this study, as well as the overall job 
performance. This notwithstanding, it was found out that the teachers had the highest 
job performance in discipline and punctuality. This finding is in line with Appiah and 
Esia-Donkoh (2018), who established that teachers’ job performance in public basic 
schools in Mankessim Education Circuit was very good. Again, it substantiates the 
findings of Amin et al. (2013), Ghunney et al. (2017) and Usop et al. (2013) that teachers’ 
level of job performance as expressed by themselves was high. However, the finding of 
this study departs from that of Selamat et al. (2013), which established low levels of job 
performance among secondary school teachers in Klang District in Malaysia, and that 
none of the teachers showed a high level of job performance. Again, it contradicts 
Adeyemi’s (2011) finding, which revealed moderate levels of teacher job performance.  
 The study also sought to establish the relationship between the administrative 
duties of headteachers and job performance among teachers in public junior high schools 
at Agona Swedru, Ghana. The results showed a strong positive relationship between 
administrative duties of headteachers and teacher job performance. This finding 
corroborates that of earlier studies such as those conducted by Brown and Owusu (2014), 
Nnamdi and Nwite (2014), and Ehtesham, Muhammad and Muhammad (2011). These 
studies revealed a positive relationship between the headteachers’ administrative 
practices and teacher job performance.  
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9. Conclusions 
 
The study has produced proof to validate that administrative duties of headteachers of 
public junior high schools at Agona Swedru relate to teachers' job performance. This 
implies that if these administrative duties are performed effectively by the headteachers, 
the teachers' job performance would be enhanced. Therefore, it is essential for 
headteachers of public junior high schools at Agona Swedru to ensure that their 
administrative duties are effectively undertaken to improve the level of the job 
performance of their teachers. It has also been established from the results that the 
teachers' job performance was very good with discipline and punctuality recording the 
highest rating. This suggests that the teachers could put in extra effort to improve the 
other subscales of teacher job performance when headteachers of public Junior High 
Schools at Agona Swedru perform their administrative duties very well. Thus, it is 
concluded that headteachers could enhance the job performance of their teachers when 




In light of the findings, this study recommended that the Ghana Education Service 
Directorate in the Agona West Municipality periodically organise in-service training for 
headteachers of public Junior High Schools to improve their administrative duties to 
enhance their administrative duties the attainment of school and educational goals. The 
Directorate should organise regular workshops for teachers to improve their 
performance, especially on instructional skills, classroom management skills, 
interpersonal skills, and discipline and punctuality to ensure instructional outcomes. It is 
also recommended that the Directorate of the Ghana Education Service in the Agona 
West Municipality should ensure the provision of relevant administrative support for 
headteachers. This could be achieved through regular visits to the public Junior High 
Schools to advise and encourage headteachers to perform their duties as expected of 
them. The Education Directorate in the Agona West Municipality should see to it that the 
needed instructional and other educational resources are provided to the public Junior 
High Schools to enhance the performance of the teachers’ work. 
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